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Rationale 

 

This provision guidance relates to CELT pupils who are at risk of underachieving with particular focus on 

disadvantaged pupils and those in receipt of the pupil premium grant (PPG).  

These recommendations are rooted in evidence-based research including from bodies such as the 

Education Endowment Foundation and the Research Schools Network as well as a number of wider 

sources, also referenced. Senior leaders, classroom teachers, support staff and those responsible for 

school governance may choose to adopt a number of the guidance suggestions listed as part of their 

wider school strategy for reducing underachievement in their school, particularly for disadvantaged 

pupils. It is recommended that this guidance be followed with the intention of closing the achievement 

gap for disadvantaged pupils within a context of maintaining a high quality of education for all.  

Special consideration of the coronavirus (COVID-19) has been taken throughout this guidance. 

Recognition of the social and emotional impact on pupils as well as the learning time ‘lost’ during periods 

of school closure has influenced and energised the urgency for a consistent and trust-wide view of how 

pupils might be supported on their return to school and beyond.  

Each CELT school has its own individual context, its own strengths and unique qualities. The approach to 

individual guidance points will vary from school to school. Collaboration between schools is encouraged 

so that best practice can be identified and replicated to suit each school’s need; impacting positively on 

the quality of education for all CELT pupils. It is our intention that our collaborative efforts impact upon 

every CELT pupil and, as such, leaders at every level share a collective responsibility for the achievement of 

all pupils, particularly those who are disadvantaged. 

As well as guidance on a post-pandemic ‘Recovery Curriculum’, there is also guidance on the ‘Closing the 

Gap’ focus areas of: 

 

Coaching and Metacognition 

Student and Parent Engagement 

Literacy, Vocabulary and Oral Language 

Rubrics and Subject Narratives 

 

 

 

 

  



 

 
 

 

   

1. We should try to avoid 8 months of just cramming for SATS/ GCSEs/ A-level. Whilst the temptation is to 

focus on exam classes and catching up on the content missed, this will not re-engage students in learning. 

CELT is committed to maintaining a broad and balanced curriculum post-Covid, for all students.  

 

2. We should avoid deficit talk of ‘catching up’ being ‘behind’ and ‘missed work. If we want to engage 

students, we should focus on what is in our gift to impact in the present and future, not the past.  

 

3. The current situation is an opportunity re-assert the value of education for all our learners. Curriculum 

content is not what many students and their families have missed the most during school closures. Many of 

our students have missed the routines and structures of education and the sense of purpose that these 

promote. They have also missed contact with teachers with whom they have built strong working relationships 

of trust, challenge and support.  

 

4. The EEF agree that: ‘In order to support pupils who have fallen behind furthest, structured interventions, which 

may also be delivered one to one or in small groups, are likely to be necessary.’ However, any intervention 

should be built on strong foundations of high quality first teaching and must be based on need not label.  

Data and student voice should be used to identify those most vulnerable to underachievement, regardless of 

prior attainment, age or economic background. Any interventions should be in addition to the curriculum offer 

(e.g. not extracting students from creative arts for additional literacy) so may need to be delivered outside 

normal teaching and learning time.   

 

5. We should ensure that all students are equipped for distant/ blended learning and this isn’t just about 

devices and internet. We need to reflect on what has worked/ what hasn’t worked at trust level, school level 

and individual student level and build on this. This will include reflecting on the readiness of students for 

independent learning.  

 

6. We must continue to focus on high quality first teaching ‘Great teaching is the most important lever 

schools have to improve outcomes for their pupils.’ (EEF). High quality first teaching has the greatest 

impact on disadvantaged learners. Closing the gap is the responsibility of every member of staff: there must 

be genuine buy-in from all, including non-teaching staff. As Dr Dan Nicholls says: ‘Make this everyone’s 

challenge.’  

 

7. Staff wellbeing is important too. If we look after our staff, retention improves, which has a direct impact on the 

progress of the disadvantaged. Consistent, high quality teaching has the greatest impact on the most 

vulnerable.   
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1. We should make time for students to reflect on their knowledge of task, self and strategies during 

remote learning.  How well have they understood the tasks? How aware are they of their own learning and 

how they learn best- do they know what works for them and what doesn’t? Do they have the strategies to 

overcome obstacles and deal with challenging learning tasks?  

 

2. We should then make time for developing metacognitive skills, including knowledge of task, self and 

strategies, especially if local lockdowns/ blended learning are a real possibility, but also because 

developing these skills will promote independence and life-long learning.  

 

3. Mary Myatt says that we should avoid creating a ‘narrative of dreadfulness’, but we do need to reflect with 

students on what we have learnt from lockdown. As Hattie suggests, it is just as important to reflect on the 

positives as it is the negatives. 

 

4. We should make time to connect/re-connect with families. e.g. through coaching/ positive phone-calls 

home.  We should make time to get to know how families are and how they have coped rather than make 

assumptions based on label.  

 

5.  Every child should have an advocate to challenge and support them towards the highest aspirations, 

regardless of prior attainment or label.  

 

6. Learning should be personalised, so that all learners are seen as individuals and we develop authentic 

relationships with our learners. As Barry Carpenter asserts, ‘teaching is a relationship-based profession’ 

but relationships that were thriving pre-Covid may ‘need to be invested in and restored’.  
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1. Instead of deficit language, we should focus on a nurturing approach to re-engaging students. 

 

2. Marc Rowland talks about ‘golden moments’ to describe how every interaction with our students is an 

intervention. Now, more than ever we should make time for these exchanges. They may be small, but they 

show a child that someone is interested in them as a person and cares about how they are and how they 

are doing. 

 

3. We should make time to connect/re-connect with families. In their Covid-19 guidance, the EEF remind us 

that: ‘Parents have played a key role in supporting children to learn at home and it will be essential 

that schools and families continue to work together as pupils return to school’.  

 

4. We should make time to reflect with our students and families. As Barry Carpenter suggests, we need 

to listen to our community to find out what has happened for them in this time and understand the needs 

of our families and community, as we engage them in the transition back to school.  
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1. Literacy needs to be a whole-school focus and the responsibility of every member of staff.  

 

2. As Quigley suggests, addressing the vocabulary gap has the greatest impact on disadvantaged students. 

Students should therefore be exposed to, understand and be able to apply tier two and three vocabulary 

across the curriculum.  

 

3. Talk for learning should be used to encourage students to reflect on the learning process and develop a 

better knowledge of task, self and strategies, as well improve their ability to accurately articulate their ideas 

and knowledge.   

 

4. Verbalising the thinking and learning processes helps students to create a positive internal voice and 

develops their metacognitive and self-regulatory abilities.  

 

5. The EEF guidance report suggests that, across the curriculum, writing composition strategies should be 

taught through modelling and supported practice. This links to making the learning visible to the learner 

and developing a metacognitive internal voice.  

 

6. Opportunities should be provided for structured talk, with teachers modelling high quality talk ‘for example 

including key vocabulary and metacognitive reflection’ EEF.  

 

7. We should develop students’ ability to read and comprehend high-level, complex texts, across the 

curriculum.  Quigley suggests that ‘Rich, structured talk is a solution to closing the vocabulary gap in our 

classroom. If this is twinned with high-quality reading instruction, then we are well on the way to helping 

children thrive with any curriculum.’  
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1. Rubrics should be visible to and understood by all learners. This does not mean that academic vocabulary 

should be dumbed down- but time will need to be invested in interpreting rubrics so that students have a 

good knowledge of task. 

 

2. Rubrics should stretch and challenge all. Marc Rowland reminds us that we should ensure that learning is 

‘scaffolded up, rather than differentiated down’. Hopkins and Craig also assert that positive learning 

environments promote achievement for all, are ‘optimistic and rigorous’ and ‘value all students’. When we 

have low expectations of some and high expectations of others, our students are likely to meet the 

expectations we have for them.  

 

3. The learning journey should be visible to all learners. Students need to know where they are going and 

how to get there. They need to understand their own progress in the learning journey and their own, 

personalised next steps. As Hattie argues the role of the student ‘is not simply to do tasks as decided by 

teachers, but to actively manage and understand their learning gains’. 

 

4. Students need to see the point in the learning, be ‘curious and engaged in inquiry’ (Hopkins and Craig). 

Students need to understand how the learning links to the wider world, them as individuals and their 

learning journey- not just that it will get them a certain grade or score. As Mary Myatt  argues,  ‘the purpose 

of learning takes on a new dimension when we ask ourselves, where could this go… are there links we could 

make with this knowledge with the wider community.’  
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